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Cneyuanuzuposannas mMacucmepcKas
npOZPaAMMA NOO20MOBKU MeHedIHcepos
u udepos ona cghepvl dusneca:
npeumyniecmea 0 4enogexka

U opzanuzayuu

Hcemopuuecku  Ousnec-ukonvl 6  YHUGEPCUMEMAx
CIIIA 6HoCUU OUEeHb BANCHBIL BKIAO 8 PA3GUMUE
U QuHancogoe Onazononyuue CEOUX YHuepcume-
moe. OOHAKO 6 nociedHue 200bl 8 C6s3U C yCuje-
HUem KOHKYpeHyuu Ha o0paz0oeamenvbHOM pulHKe U

U3BECTHUSA BI'IlY. HEJAT'OT'HYECKUE HAYKHA

ypesanuem PuHancuposanus OGU3Hec-uKoIbl CMoJ-
KHYIUCH ¢ NPOOIEMOl NpusiiedeHus CImyo0eHmos max
Jce, Kax u muoeue opyeue @axyromemvl. Haps-
0y ¢ npoepammoii Maeucmp busnec Aomunucmpu-
posanusa (MBA), komopas ocmaemcsi NONYISAPHOU,
BO3HUKNIA HEOOXOOUMOCHIL NPEON0ANCUMb  Ceyua-
TUUPOBAHHYIO MASUCTNEPCKYIO NPOSPAMMY NOO20-
MOBKU MeHedHcepos U 1udepos 0 chepvl busne-
ca. Jlannas npoepamma npeodocmasniem wupoxKue
B03MOJCHOCU 011 MPYOOYCIMPOUCIBA U KAPbePbl
BbINYCKHUKOG-MAUCTIPAHINOE, NOMOMY 4o KOMne-
meHyuY, 3HAHUs U HABIKU, POPMUPYEMbBLE @ PAMKAX
OaHHOU NPOSPAMMbL, HECYm 6 cebe 0SPOMHbIL No-
menyuan Ons NO3UMUGHBIX USMEHEHULl 6 Op2anu3a-
yusx u mecmuom coobwecmge. Cneyuaruzuposam-
HAsL NPO2PAMMA MOACEN USMEHUMb MPAOUYUOHHBIL
n00X00 8 NOO20MOBKe CNEYUATUCTO8 8 WKOJLAX OU3-
Heca.

Kntouesble croa: Ousnec-ukonvl, MBA, npoepam-
Mbl NOO20MOBKU MEHeOAHCEePO8, MASUCTNPANMbL, Ka-

povepa.

FETWI ADGOY GILIA
(Volgograd)

THE IMPORTANCE OF DISTANCE
EDUCATION IN PROMOTING
TEACHERS' PROFESSIONAL
COMPETENCE IN ERITREA*

The article shades light on the importance of
distance education, as it is practiced both in
the developing and developed countries all over
the world. After independence, the Ministry of
Education of the State Eritrea, faced with an acute
shortage of teachers, both in terms of quality and
quantity. And hence, Open Distance Learning
Program (ODLP) was launched to upgrade the
under-qualified elementary and middle school
teachers.

Key words: open distance learning, correspon-
dence, Education, UNISA, University of Asmara.
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1. Review of literature.

According to the Encyclopedia of Education,
the term distance education and/or correspon-
dence education is defined as a "system in which
universities, schools, educational agencies offer

* Pabota BBINOJIHEHA MO WUTOTaM Hay4HOH KOH(e-
pennuu (npoekt «HenpepbiBHOE 00pa3oBaHHE YUUTEIS:
Teopuss u npakTuka» Ne 16-06-14101), mogmepxanHOR
PTHO.
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courses wholly or partly by mail. The Dictionary
of Education also defines distance education and/
or correspondence education in a more specific
terms as a method of providing for the systematic
exchange between students and instructors of ma-
terials sent by mail for the purpose of instruction
in units of subject matter : a set of printed lessons
or assignments based on textual materials and/or
instructional media with directions for study, ex-
ercises, tests, etc. to be used as primary or supple-
mentary aids to learning outside regular classroom
environment [9]/

The term “ distance education” covers the
various forms of study at all lecture rooms on the
same promises, but which nevertheless benefit
from the planning, guidance and tuition of tutori-
al organization [ 7, 10 ].

Distance teaching / education is a method of
imparting knowledge, skills attitudes, which are
put in practice by the application of division of
labor and organizational principle as well as by
the extensive use of technical media, especially
for the purpose of reproducing high quality teach-
ing materials, which make it possible to instruct a
numbers of students at the same time where ever
they live [23, 10].

Distance education is a general word used
across countries, and this distance mode of educa-
tion is gaining a momentum, becoming more pop-
ular than the formal or conventional education.
In many developed countries, learners prefer dis-
tance learning to formal/conventional education.
It is assumed that distance education is an area
which can make a great educational and structural
changes in a short period of time as compared to
the preceding schools of education [6 ].

Distance education has become an important
issue in education as well as strategic planning for
national, and international development; because
distance education is cheaper than the higher edu-
cation, a number of countries have developed pol-
icy frameworks for the enhancement of distance
education at higher learning institutions since it
promotes further education, enhances and updates
knowledge, skills and attitude of learners [10].

In addition, distance education creates the
possibility of increased access to university edu-
cation at more cost effective ways [21, 19]. As a
result of the modern technological advances, mass
education can be facilitating today as the world is
becoming much closer than before. Technical de-
velopments have greatly contributed for the devel-
opment of distance education [23, 2].

Further, distance education is changing
speedily enough as the process of education ap-
pears to change increasingly and become global-
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ize in terms of physical reach and scope of cours-
es and programs on offer; at the same time, differ-
ent views on distance education are emerging, re-
flecting the fast evolving nature of distance edu-
cation[ 9, 24 ].

It was during the 1960s and early 1970s, that
writers such as Otto Peters Charles Wed Meyer,
Borje Holmberg, John, and Michael Moore start-
ed publishing in the field of distance education.
Although distance education is relatively a young
field of study, a number of theoretical contribu-
tions have been made by various researchers and
theorists [ 7 ].

These theoretical contributions in distance
education serve only to introduce us some of the
foundations of our thinking on distance education
that we can get in the literature. A number of writ-
ers such as Rumble (1999), refer to distance edu-
cation as an enlightening process in which a great
amount of teaching is done by someone who is re-
moved in space from the learner.

Distance education involves the use of a range
of media such as print, electronic, written corre-
spondence through assignments, audio and com-
puter- based media. The modern electronic tech-
nology instructs successfully and delivers lessons
without the teachers’ direct presence [15; 6 ].

Distance education is a form of education
characterized by physical separation from the
teacher, an organized instructional program, tech-
nological media and two way communications
[16].

Terry. E. and Juler (1991) argue that the ever
developing world has hundreds of distance edu-
cation teaching universities. According them, it is
not a simple task to supply, sustain, improve, plan
finance and manage universities with unique/dif-
ferent characteristics that they have. In one way
or the other, the universities experience problems
and barriers encountered by students; study limi-
tations within and without the institutions; lack of
feedback; lack of supports and services; problem
of feeling alienation and isolation; problems with
newer students; lack of organization— infrastruc-
ture, technology; lack of materials, competent
computer workforce to support internet use etc.

Keast (1997), argues that if programs of dis-
tance education to become effective, institutions
need to: “’equip their target audiences with the re-
quired knowledge, skills, attitudes from the di-
verse courses that are supposed to take; empower
women, in order that they can actively participate
and contribute to social, economic and cultural de-
velopment of the community and the nation; de-
ploy resource for those ( for example ex-fighters,
disable, women, adults), who are deprived from



the traditional campus-based school for one or the
other reasons; provide for and upgrade teachers’
professionalism and their career development at
work; provide an innovative system of universi-
ty education, which is both feasible and open in
methods, pace of learning; play a role in appropri-
ate implementation of government policy in ed-
ucation, to make it available to all qualified pro-
spective students ;and deploy lifelong learning
that is flexible ( while encouraging the students
experience) and provide choice where, what, and
how the student as well as the pace at which they
learn™.

Than any other teaching approach and in a
different way, distance education which exercises
new mode of delivery, needs a collaborative effort
between students and teachers (Ibid).

Distance education, as a provision can help
learners to develop the acquisition of new knowl-
edge and skills to lead a better life. Hence, joint
work of both governments and private sectors is
needed to lay a firm foundation to implement a do-
able distance education program [7].

2. Distance Education in Eritrea.

The long war for independence (1961-1991)
and the border conflict with Ethiopia after inde-
pendence (1998-2000) have greatly affected the
socio-economic advancement of the country. As
time went however, the Eritrea is recovering from
the ruins of war and it is on its way to nation build-
ing and reconstruction for a better future [13].

Eritrea has experienced different colonial
types of educational systems: including the Ital-
ians, the British and the Ethiopians. The objec-
tives of all colonial education systems including
in Eritrea, were based on colonial requirements
and a policies that placed emphasis on indoctrina-
tion and subordination [20].

Contrary to the above-mentioned colonial ed-
ucational policies, the government of Eritrea be-
lieves that education is not only a fundamental hu-
man right, but also a vehicle for national develop-
ment and poverty reduction initiatives [Ibid].

After independence in 1991, many problems
appeared in the road of improving education in Er-
itrea: the participation rate of girls was very low
at all levels of schools, most of the schools in the
country work on double -shift system, because
having one -shit system is difficult for Eritrea, as
it requires an adequate number of school build-
ings. Many people who are living in both urban
and rural areas of the country also need to learn
and grow.

To provide educational opportunities to all
and to make further education accessible to those
who are interested in continuing their studies, to
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extend learning beyond the regular system and to
provide cost-effective education, the only alter-
native appeared to be distance education and /or
learning.

Taking all these into considerations, the Min-
istry of Education and other institutions initiated
distance education programs to alleviate the ma-
jor concerns i.e. lack of highly skilled profession-
als and technical manpower in cooperation with
various development partners.

At the same time, Ministries have been send-
ing their staff members to both short- and long-
term overseas training programs, in addition to
what technical, vocational and managerial educa-
tion was provided at home [15 ].

The Revolution School: the beginning of
Distance Education.

In 1976, the Revolution School (Zero) was
established at the Eritrea's Popular Liberation
Front’s base (EPLF) in SAHEL: the ever-
undefeated strong -hold area in the history of the
Eritrean struggle for independence.

The Revolution School was serving for
thousands of orphans, children of fighters, nomads
and displaced highlanders and for Eritrean youth
who had run away from areas occupied by the
Ethiopians or the camps in the Sudan, where
thousands of Eritreans were residing.

In the Revolution School, EPLF educator-
fighters produced and tested a new 'national’
curriculum and teaching materials, started to
transliterate Eritrean oral languages, introduced
mother tongue instruction, developed participatory
teaching methods, which combine theory with
practice. While Subject area Panels prepared
instructional materials for formal schooling, the
Adult Education Panel prepared materials to be
used for distance education purposes [22 ].

In the meantime, the Revolution/ Zero/ School
'graduates’ were trained as teachers and brought to
liberated or semi-liberated areas. The task given
to them was to organize cultural shows, adult
literacy classes in schools for children. Basically,
the purpose of the Awareness Campaign Strategy
was to mobilize workers and the rural people; to
make them aware of the goal and objectives of
the war and their role in it; and to empower the
population to develop their own resources and
liberate their country in all aspects [7].

Distance Education for Disabled Fighters.

The EPLF's disabled fighters, under the
auspices of the EPLF, were residing in Port Sudan,
in the Sudan. These disabled fighters were using
the Eritrean Sudan-based Clinic for treatment,
rehabilitation and some basic education programs.
As there was a need to offer them with distance
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education, a committee was set up to organize
distance education program for these group of
fighters.

The first task of the responsible committee to
run distance education in Port Sudan and Suakin
(Sudan) was to undertake a need -driven survey
in order to figure out the educational levels or
academic status of the disabled fighters.

The committee did its task ; accordingly, they
were grouped into three categories as follows;

e Foundation course taker- groups grades--- 1-7/
e Refresher course taker- groups grades---- 89/
e 0 —level course taker- group grades---- 10—12.

According these groupings, distance
education program was organized in two centers
in the Sudan, namely one in Port Sudan and the
other, in Suakin. The program went on for many
years until the total liberation of Eritrea in 1991
[22].

The Distance Education Program for
Elementary Teachers

(DPETE)

This type of Distance Education Program was
mainly targeted to elementary school teachers in
the country. The program showed some positive
signs in improving teachers' professionalism and
was able to motivate teachers when it started.
However, it became short- lived due to some
reasons and discontinued before six years, mainly
due to lack of expertise, experience, logistic
problems, quality materials and student support
services. The program was monitored by the
Ministry of Education, the Italian government and
UNESCO [16]

The Open Distance Learning Program
(ODLP)

Prior to the Open Distance Learning
program, Asmara University was given the
responsibility 1991, to include distance education
in its programs. Accordingly, linkages were made
with South Africa ( UNISA) and UK to suit its
needs. In the main, the role of Asmara University
(UOA) in the establishment of distance education
at tertiary level was to conduct a feasible study
of this project; to secure the necessary budget
for implementation and carefully implement the
project.

The Open Distance Learning Program
(ODLP) program was launched on 29 March 2006
at the Asmara University Main Building.

The program was a collaborative project
between the Ministry of Education and the
University of Asmara, with the aim to upgrade
the capacity of middle school teachers throughout
the six regions of the country. The then Minister
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of Education, Ato Osman Saleh, presently the
Minister of Foreign Affairs, make a remark during
the opening ceremony, that the government of
Eritrea realizes that education is the basis for
economic growth, and the ministry has given
priority to education and is actively working on it.

He added that the Ministry of Education has
been working on capacity building by organizing
distance learning and other forms of training [15]

The ODLP was successfully implemented in
Eritrea. In its first Batch, about 590 junior school
teachers were upgraded to a diploma level by
way of ODLP. To successfully implement the
program, faculty members from the University
of Asmara and senior staff from the Ministry of
Education took part in ODLP. Altogether, there
were 26 information centers established around
the country. The program was funded by the
World Bank. In the Second Batch, of the ODLP
intake, about 1400 certificate holder- teachers
were upgrade to a diploma level. The Program
was funded by the European Union [Ibid].

The UNISA Supported Distance Education

The University of South Africa (UNISA)
experience of distance education program
in Eritrea developed a policy framework for
tertiary distance education which could possibly
complement Eritrea’s specific content- based
on its national conditions. The main objective
of the program was to improve the capacity of
government institutions - i.e. to help them in
resolving the major problems of acute shortage of
skilled and professional manpower.

A total of 889 trainees from 34 public sector
entities were originally enrolled in 44 areas
of specification in the UNISA program. The
attrition rate was quite high. While 213 (24%)
failed, another 276 (31%) had to withdraw before
completing their respective training modules. The
main beneficiaries of the UNISA programs were
the Ministry of Education and the Ministry of
Defense, which employ 53% of the participants,
followed by the Ministry of Local Government
[26].

According to the Consultancy, Training and
Testing Center, University of Asmara-Records,
358 of the UNISA participants passed, 213 failed,
276 and other 42 withdrew.

The high attrition was due to the following
reasons: students had difficulties in managing
their study programs while coping with their work
pressures, and were encountering logistics and
transportation problems; some students lacked
the courage to pursue their studies independently;
there was also lack of computer skills and
communication problems with instructors and



tutors; students considered that tutorials and
support systems were inadequate ; delays in
dispatching materials for exams, assignments
(materials come, on average, in three weeks’ time
by courier — South Africa— via Kenya to Eritrea) ;
students complained that there was less feedback
given to them ; students were provided with
material guides only — other books and references
needed to be purchased and they faced several
inconveniences [27].

Eritrea-British Institute

This organization was a new distance
learning institute established in the private sector
by an Eritrean and a UK institution, which was
closely supervised by the Ministry of Education
and the British Council Library in Asmara at that
time. The institute provided various courses at
undergraduate to postgraduate level. It had very
cost-effective study fees compared with other
overseas costs for the same programs [23].

Eritrea Tutorial College

This was a new distance education institution,
emerged after independence. The School of
Modern Consultancy Service launched the Eritrea-
Tutorial College, aimed at providing educational
opportunities. The Modern Consultancy Service
was established as a local school of distance
education in 2003 in order to assist those students/
individuals who, for one reason or the other, find it
difficult to attend the normal College courses [Ibid].

Conclusion

Distance education initiative has played a
positive role in providing education by providing
access to teachers, urban community groups
in rural and remote areas, including workers,
fighters, women and other adults in Eritrea who
want to upgrade their knowledge, skills in various
fields.

Today, distance education through the
internet and other modes has the capacity to play
a positive role in enhancing knowledge, skills
and attitudes; and has become a major issue in
education and in strategic planning for regional
and national development. It is a possible means
for developing the human resources of small and
young developing countries such as Eritrea.

Distance and/or correspondence learning
have assisted in the development of education all
over the world. In order to be effective, however,
distance education requires enough logistics,
quality materials, student support services and
trained and committed manpower, among others.
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Basicnocmv oucmanyuonnozo
obpazosanua npu gopmuposanuu
yuUuUmenvcKou npogheccuonanvHoil
Komnemenyuu ¢ Ipumpee

Paccmampusaemes  6asjicnocmes  OUCMAHYUOHHO20
006pazoeanus, KOMopoe NPAKMUKYemces 60 6Cex pas-
sumulx cmpanax mupa. Ilocre nonyuenus nezaeu-
cumocmu eocyoapcmea Munucmepcmeo obpazosea-
HusL Dpumpeu CmoIKHYI0Ch C HeOOCNAMKOM yyuume-
Jetl, KaK KauyecmeeHHblM, maK U KOAU4ecnmeeHHbIM.
B smoti cesazu 6vina cozoana Omxpwvimas Oucman-
yuonHas obpazoeamenvras npoepamma (OHOII),
yeb KOMopou — NOGbIULEHUE KEATUDUKAYUL yyume-
Jetl HaUanbHOU U CpeoHell WKOJbL.

KnioyeBble croBa: omkpuimoe OUCMAHYUOHHOE
obyueHue, 3a0uHoe oOyueHue.



